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Very recently, Ugandan education system has witnessed curriculum reviews at Primary and
Secondary education levels intended to cut back what has been termed obsolete content and
produce age-appropriate skills in a learner-centered manner. How have these reforms
influenced the university curriculum? Having recently graduated from university education, our
reflection is motivated by what we have observed as the persistence of social problems in
Uganda despite the existence of diverse theoretical innovations by most researchers and
academics as responses to these social challenges. The academy seems to be trapped in
methods of teaching and knowledge production that are highly theoretical, at times
characterized by repetitive review of existing literature, most of it from developed countries of
the West. This not only limits learners’ creativity but also detaches them from their
communities’ social challenges.

As young scholars, we have often encountered the challenge of exclusively theoretical-centered
instruction in universities to create knowledge and problem-solving, where students and
scholars are often ‘encouraged’ to respond to persistent social problems based on existing
academic literature. We have seen so many publications with distinct problem statements and
likely interventions, but little has been done to translate this knowledge into practice.
Dissertations and theses often lie idle in libraries and more and more students are required to
do more of the same theoretical literature reviews. We have also seen the rise of Artificial
Intelligence (Al) where a student can put a given lecture-room question into the Al and have
the essay generated in a matter of minutes. We are told that artificial intelligence is opening the
door for more inclusion, access, and support for students, professors, and administers in higher
education through rapid data analysis using smarter and more helpful virtual chatbots and



assistants. Al heroics happening in an institution with limited IT infrastructure to detect
plagiarism and fraud can be detrimental. Yet, as young critical thinkers who have also
participated in active research during and after the university and community youth activism, we
have found experiential learning (beyond the lecture-room) not only enrichingly appropriate but
also a powerful pedagogical practice with the potential to enable learners appreciate
contemporary social challenges and design actionable solutions to them.

We feel that students in Universities, especially those from Humanities disciplines are rarely
given opportunities to self-create ideas that perhaps respond to the existing problems in their
communities. In other words, there is a lot of ‘high and elitist’ theory circulating in these spaces,
but little practice. In most cases, instructors are lecture-room centered, often strict on
referencing and citations of secondary literature, which is in most cases alien to learners and their
social environments. As a result, students are heavily reliant on the existing Western
knowledge which hardly speaks to contextual challenges of poverty, and other contemporary
social needs in our communities today.

In this reflection for instance, we look at the growing feminist scholarship vis-a-vis the
persistent gender inequalities in a developing country like Uganda and wondered whether this
theoretical knowledge had been drawn upon to inform practical ways of addressing these
inequalities. Renowned feminist scholar and activist Sylvia Tamale once remarked that feminists
in the African academy and the activist practitioners on the ground tend to operate in separate
cocoons. Yet theory leads to informed activism. Our experience has shown that theory is
about understanding the ‘what? the ‘why? and the ‘how? questions about for example
women’s oppression and power. When theory does not speak to activism for social justice and
when the latter does not inform the former, the unfortunate result is a half-baked and
truncated knowledge.

Undoubtedly, academic writing is significant for development, but the manner of producing this
knowledge and the kind of knowledge/innovations we produce and for whom matters. Most
academic writings tend to focus on the elites who are well-read as the target audience for
example, students in lecture theatres, practitioners in conferences, and fellow academicians.
This makes the knowledge created to become limited in responding to existing social problems.
The question is, in a country like Uganda where there are high illiteracy rates, how will an
ordinary Ugandan benefit from the big volumes of documents, most of which are full of past
literature that lacks the element of context, originality, and creativity?

As products of this University pedagogy who have also interacted with the realities of our
communities in the post-university times, we strongly believe re-thinking University curriculum
towards creative thinking, learning from community experiences, as well as action-oriented
writing as a way of solving social problems is timely. Every student has a social environment
they come from and we believe that they are best suited to understand the language of their



communities. De-centering lecture-based learning to such communities can empower learners
to produce specific interventions for existing social problems. Beyond technological
advancement of ‘Artificial Intelligence,” helping students in literature review essays to earn
better grades; we need more personal skills and context specific problem-solving interventions.
Moving beyond the lecture room, learning from and with the communities, encouraging
students-based mini-research projects, and engaging in a more participatory approach rather
than the academically deterministic and perhaps hierarchical process of knowledge creation for
problem-solving have the potential to re-think the current lecture room pedagogy in
universities.

Conclusively, research institutions and academic tutors ought to provide opportunities to
students who are future change-makers to explore possibilities of new knowledge creation rather
than inclining them to consistent and monotonous reviews of literature in academic assignments
like coursework. This is because the persistent insistence on reproduction of secondary
solutions in existing literature creates an element of redundancy in creative thinking and hence,
in the long run, impedes the socio-economic transformation that we seek to achieve as a
country.
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